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ABSTRACT • / - 

The piljo^HC^m^assessment guide presented in this 
•document is designed to heTp^tne^^^st-ritrb and : i nd ividual school 
l:ad¥inistratorsy. counselors^, t^eacliers^ and other support .^taff assess 
the -eff ectiyeness of their career education programs* Section 1 
discusses the "if hat and why" of career education progtam-a^sses^sment* 
Section 2 contains the career education program assessment guide^ 
divided into. four major parts: administration, personnel^ school and 
communitY ^r^iat ions y and curriculum^ Each part includes two or more 
elements of career education program development. The first three 
..parts of the guide reflect criteria common to all levels of 'career 
education: javureness^ exploration^ and preparation • The fourth, 
curriculum,' variesvin emphasis for each level. Each part includes a , 
set of criterion statements and space for comments. Rating sheets and 
profile Jheets are pFovided to give a general overview of the career 
education program. A supplement to the assessment guide, 
"Instructions for the Assessment Coordinator," is included. (TA) 
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CAREER EDUCATION PROGRAM ASSESSMENT 




SECTION 1: The "What and Why" of Career 
Education Program Assessment 



SECTION II: The Career Education Progranj 
Assessment Guide 




STATEMENT OF ASSURANCE . 

. Oregon Department of Education 

- — i 
It is the policy of the Oregon Department of 
Education that no person be subjected to 
discrimination on the basis of race, naponal origin, 
religion, sex.^ge, handicap, or maritd! status in any 
program, service, or activity fo^ which the Oregon 
Department- of Education is responsible. The 
Dfioartment v^ill comply v^ith the requirements of 
state and federal law concerning nondiscrimination 
and will strive by its actions to enhance the dignity 
afKJ worth of ail persons. 
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" THE "WHAT AND WHY" 
OF CAREER EDUCATION PROGRAM ASSESSMENT 



Assessment, as used in this book, is a point-in-time measurement of progress 
toward an ideal or model career education program. The program model herein 
suggested is the result of years of developme;it t)y the.Oregon Department of 
Education assisted by many advisory committees and educational agencies. 

For districts and individual schools to meet their particular goals iti~develop 
ing a career education program,, it is essential that, a periodic measurement 
of progress be made. The assessment guide was de'veloped for this purpose. 



•o.. 

m 



INTRODUCTION 



This assessment is designed to help the district and individual school adminis- 
trators, counselors, teachers and other support staff compare their career 
education programs to the comprehensive career education model suggested by the 
P,regon Department of Education. Specifically, the assessment should help 
determine areas where additional resources are needed to st^^nqthen the career 
education program. In addition the assessment sould provide: 

(ar) — ^Ammder standing of the components of a comprehensive career edu- 
cation program, 

(b) A comparison of eachj component within the Individual buildings 



and overall district 



in relation to the state model. 



(c) Data from which priorities may be established for better resource 
util ization, , \ » , < 

(d) Increased staff awarehess of the state and district programs; 



(e) Improved communication among staff and administrators, 

(f) An experienced team of teachers, counselors, administrators, and 
other support staff who are ami liar with the district program, 
and 

(g) The viev/s..of^a-.Xeam from outside the district relative to district 
career educatioFnevel opment. 



THE ASSES Si MENT PROCESS - ^ ^ 

The assesstneht can be conducted in a number of ways, ranging from a single 
school to a total district assessment for all levels of education, including 
awareness, exploration, and preparation, using both district and out-of-district^ 
assessment teams, _ ' ' 

The district, or inside team, will be composed of teachers, counselors, adminis- 
trators and other supporting staf f^ f rom the local district. The out-of-di:strict, 
or outside team, -will include similar staff from other^ d-i-str icts as well as 
personnel from the Department of Education, 

Because the outside team is to impartially confirm the inside team's observations, 
the outside team will need to conduct their assessment soon---after the inside 
team has had ample time to prepare its profile sheets and preliminary reports, 

-Organization of Assessment Teams \ " ^ 

to. xomplenient the organization of 'the career education assessment guide, most 

districts V/ill find it advantageous to organize both the inside and outside 
t^am-S'into four sections. Each section will have the responsibility forgone 
program component; i,e,, adminisXration, perso^hnel , school and community rela- 
tions or curriculum. At least one person from each level being assessed, i-e,. 
Awareness, Exploration and Preparation, should be assigned to each section 
team.* Since the curriculum section involves extensive assessment (depending 
upon the size of the district or school), it is suggested that at -least two 
staff from each level be assigned to this section. 

Districts may find it useful to assign an administrator to work with the individ- 
ual section teams. The result of these suggestions will lead to the following 
inside and outside team organization: 

Program Components Level Represented 

ADMINISTRATION ^'"/tdministration (1)'** 

Awareness (1) 

Exploration (1) 

. Preparation ( 1) 

Total 3-4 ^ ,K 



sk-k 



PERSONNEL Administration .^(-i-^ 

Awareness (1) 

_ Explora tion . ( 1 ) 

Preparation"" TH" 

Total ... 3-4 



*lf a single school or level Is being assessed, the team members may or 
may not be from that level at the option of the district, 

'**Optional • 

V 1 1 ^ " 



\ 










Program Components , "Level Represented 

(•continued) , . . ' ^ 


) , 


• 


SCHOOL/COMMUNITY RELATIONS - " Administration (1)** ' :, 

Awareness . . - (1) 
Exploration (1) 
■ Preparation (1) 

Total 3-4 . • 






CURRICULUM . .Administration (l)**-(2)** 

Awareness (1) -(2)** 
Exploration (1) -(2)** 
- -Preparation; (I) -(2)** 
Total 3-8 

, ^ OVERALL TOTAL 12-20' 




0 


Instructions for the Assessment Teams 






Since the purpose of the assessmen": is to improve the career education program, : 
individual team members need to be as objective as possible. This means to ^ 
assess what is not what is about to happen or is in the planning stage. 




■ ? 


When administering the assessnent, members of the teams need to be av-zare 5f the 
following^ considerations': 




(a) Verbal personal opinions to teachers, counselors, administrators or 
other supporting staff add little to the process. 

(b) Writing of comments or commending actions should be done after an 
\ — interview; listen careful ly--assessl ater. » 






(c) Expect teachers, counselors, administrators and other support 
staff to be concerned. Set them at ease by assuring, them that 
what they say will be anonymously reported. ^ 

(d) When in|:erviews uncover any political or personality statements made ^ 
by staff, they should be considered by the^ team-at-large. The tean 
should determine if there is" enough evidence to warrant constructive 
comment. 

le) Assessment team members receive privileged information; confi- 
dentiality should be safeguarded. 

- - - ^ - 




■ 


The assessment teams should be at ease and informal in their inquiries. Staff 
should be told of the coming assessment and be prepared to make available 
their resources. 

IT 




— 


**Optional ' ^ 


< 
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'Time Commitment 



The tinje commitment will vary. The minimum time for districts of average size 
(for all three levels) will be 20 hours each for the inside and the outside 
teams. This estimate includes meetings, the assessment, work--s^4,5ions, and 
writjng of interim and final reports. Since fewer members will bP- involved in 
presenting the„^mfiles to the administration and in writing the interim and 
final report, most members will be involved for less than ZO^hpurs. 

Suggested Meetings 

Aljthough the inside team will conduct its assessment before, the outside team, it 
Is recommended that both teams share instructions in a joint meeting before the 
inside team assessment. This will insure that both teams have received the same 
orientation and are operating under the same assumptions: The purpose. of the 
orientation will be to familiarize the teams with why the assessment has been 
requested, tlie assessment process, the glossary of terms, and the agenda. TIME 
SHOULD BE PROVIDED TO ANSWER QUESTIONS. 

Upon^eeting with the faculties and other staff, to orient t^6m to the impending 
assessment, the inside team will . commence its assessment by meeting with the 
district administration for a short meeting to discuss district and individual 
school policy and practice. Following this session, the administrative comjionent 
team will assess the district level policies regarding career education, while 
the other component teams (i.e., personnel, school and community relations and 
curriculum) move into the various schools, grades and classes being assessed. 
Once the administrative section team has completed the district level assessment, 
it will visit with the individual school administrators. 

Upon completion of the assessment, the four component teams will meet in a work 
session to recap their observations and prepare profile sheets for the individual 
schools at edCh of the career educationjevel s, and the district overall. These, 
and similar sheets from the outside team, will then be presented to the district 
and -rhooT administrators in^-a joint meeting .pon completion of the. outside 
team o assessment. For best results the final report should be<-pfesented within 
a v/eek -o-f- assessment-eofTvpletion. 

Prior to the final joint meeting, the inside team will have prepared an interim 
written report discussing its findinq<i, the results of which should be available 
to the outside team upon beginning its assessment. Ideally, inside team members 
should be available to tlie outside team members during their assessment. 

The outside team will commence its assessment soon after the above interim 
report has been completed, and conduct its assessment in an identical manner. 
This will include: an initial short session for all four sections of the outside 

team with the district and schooT aclministratTon, the bre<ik-upJof„Ih e s £^(Lt.lmi 

teamS' to conduct their assessment, fx)llowed by a work session to recap their 
observations, prepare appropriate profile sheets, and present them in a joint 
meeting with the inside team and district and school administrators. At this 
time the assessment coordinator will have prepared profile sheets illustrating _ 
similarities and differences observed between the inside and outside teams. 

The abov.a events arje. illustrated by^thc^art oxL-.the JoJLl owi ng page. 
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Building 



Di strict 

Extent of Assessment 

Building □ 

Area □ 

District □ 

Inside Team □ Outside Team □ 



O ] 



/ 



For the purposes of this guide, the term career education includes vocational 
prTjngrams at the preparation level. . t 

"Tn conaiicting the assessment at this level it is "important that'STvtTi the 
vocational preparation anii the complementary career development programs be 
considered. 
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ORGANIZATIONAL STRUCTURE 
OF THE 
ASSESSMENT GUIDE 



The 'assessment guide is divided, into four major parts: 

I. Administration — * . . 

II. Personnel 

III. School and Community Relations 
IV* Curriculum 

Each part includes two or more elemeats_.of career education program develop- 
ment • 

The first three parts of the guide reflect criteria common to all levels of 
career education: Awareness, Exploration and Preparation. The fourth, Curriculum, 
Vjaries in emphasis for each level, requiring separate criteria. 

This difference is built in the assessment sections; buff for Awareness (K-6), 
pink for Exploration (7-10), and blue for Preparation {ll-12)--to facilitate 
assessment for any or all of career education through one common instrument. 
Single or multiple program profiles can be charted to portray those needs specific 
to the Awareness, Exploration and/or Preparatory components, or to the overall 
dvs-trHet-needsr; 

Tach of the components has a set of criteria statements and space for comments.. 
The numeric value assigned to each component is then transferred to the profile 
sheets located at the end of the assessment guide^— 

The profile sheet(s) provide the district with a general overview of its career 
education program, showing both areas of strength and areas that require addi- 
tional support. 
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SUGGESTED UTILIZATION 

^ - , r - 



Instructions 



The instrument provides for an assessment of essential components v/ithin a model 
career education program. When using the instrument, the team should determine . 
the degree to which the elements are present. To answer, circle the appropriate 
number: 0 indicating critical need, 1 indicating much additional support needed, 
2 indicating some additional support 'needed, and 3 indicating no additional support 
needed. IF AN ELEMENT DOESN'T^ EXIST, THE NEED IS CRITICAL AND SHOUVD BE HARKED 
0 (ZERO). All m'tPn'a ghnuld hp rat pd , _ex,C-^pt those noted on the Guide Sheet 
preceding each part. 

Fol Towing each criterion, there is space for suggestions, identifying exemplary 
practices, or questions. This section. is especially valuable'for clarification 
and amplification of the circled numeral. In .addition, these written' observations 
should be included in the final* report. 

.Preparing the Profile Sheets . Total the circled numbers for each, element. 
Divide the total by the number of assessment criteria in that element to obtain 
the average. Enten and plot thjs average on the profile sheet. By following 
-thi^- procedure -for each elemeat.the profile af the total d.istt:lc±, career education, 
program will result. Using the same procedure, any single component or combina- 
tion of components can be profiled. Various kinds of lines (broken, dotted, 
etc.) can represent the involved school s,. level s and teams. 

The profile sheet(s), along with the intefim'and final reports, should help the 
district apa individual schools set priorities for innediate and future program 
planning. 

Caution. When using thef assessment guide, it is imperative that the criteria 
be applied ta..ea.ch educa^ornal level being assessed, not just the overall program. 
FAILURE TO DO SO WILL PRESENT AN INACCURATE PROFILE. The following examples 
illustra^te this point: 

Example : ' 

In determini^ng the degree of administrative commitments to the career 
education prog^ram, the central administration may be fully committed, 
.but not the building administration. — 

Example : 

The staff in an elementary school may be well-trained to conduct career 
awareness activities, yet the general high school staff have no in- 
service in career preparation activities. 



GLOSSARY OF TERnS 



Able and Gifted S$^udents: 

. 



Students whose abvlities, talents and potential 
require educational prd^rams different from the 
regular programs in order for them to realize 
their contribution to self and. society. 



Advisory Committee: 



Bilingual Students: 



A group, usually from outside education, with 
current and substantial knowledge of jobs^ and 
occupations, who are selected to prdVide advice 
on technical matters for various programs. 

Students whose primary or home language is 
other than^English apd who require special 
assistance in a program which uses the stu- . 
dent's primary language for instruction while 
simultaneously teaching English language' 
ski 1 Is. 



Career Education Program 
Assessment: 

Career Development Task: 



Career Guidance: 



Community Resources, 
Facilities, Equipi^ent: 



Disadvantaged Students: 



Evaluation: 



"Extended CoriLrdcL:" 



A survey of the present condition of the total 
career education program. * 

Sequential steps necessary to insure each 
student's orderlyj progress toward a career 
- goal; for example-,-^dev.eloping -a positive ^: 
concept, understanding the decision-making 
process, or acquiring knowledge and skills in 
occupations and work settings. 

All the various types of assistance provided 
to help individuals in their career development. 
It includes instruction, counseling, placement, 
follow- through, evaluation and support procedures 

based on youth career planning and development 

needs. 

Those human ahd physical assets within the 

community that provide assistance to the | 
schools in carrying out its education programs. 

Students whose a^cademic or economic handicaps 
require special services and assistance in 
order for them to succeed in regular education 
programs. 

An information-based process that systematically 
examines the extent to which objectives, plans, 
activities, and commtments are successful in 
supporting attainment of specific goals. 

~"fr-c on tract: for- servitres^ performed- beyond—t-he 

regular 180-day teaching contract (normally 
enacted during summer months). 



iqI7 



i »1 

- - ! ^ ' \ 


- 






Handicapped Students: 


Students who are mentaMy retarded, hard ^. j 
of hearing, deaf, speech impaired, visually / ^ "1 
handicapped, seriously emotionally disturbed, ^ 
crippled,, or otherwise health impaired and 
who cannot s^ucceed in regular education pro- 
grams because of their handicapping condition. 


I 


Individualized Instruction: , 


A delivery system that allows each student - 
to acquire knowledge, skills and abilities in. 
keeping with predetermined objectives without a . 
timeline. 0 . 




Interdisciplinary: 


Activities which involve two or more disciplines 

that show the relationship and application 

of common competencies. : 




Key Occupations: 


Occupations that are representative of the com- 
munity or labor force with respect to numbers 
employed and required competencies. , I 


\ 


Long-rRange Plan: 


The career education development plan that < 
is encouraged by the Oregon Department of 
Education. It should be approved by the 
district school board prior to filing with this 
agency.- , . i i V ^ 


- 


Program Level : 


Refers to the age and/or grade level of the 
student, or subject being taught. 




Staff Competencies: 


Knowledge, abilities, attitudes and skills 
needed by' the staff to operate a quality - — - 
career education program. » 




Student Outcomes: 


Pupil performance in terms of predetermined 
objectives. v 




Release Time: 


Time provided during the regular teaching day^ 
to plan career .education activities. ^ 


• 


Work Experience: 


Activities of a student in a work environment 
that are supervised jointly by the school 
and the tra'^ning agency. 




> 
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A D-M I N- I S T R A T I 0"N 

Guide Shget ^ r 

> - - - ■-- 

The criteria appears in the order of district-to-school level. 

"Advisory personnel," #3 in FINANCING section, refers to more than advisory committees. \ 

FINANCING, item #8, refers to Exploration and Preparation only. When assessing awareness 
program; delete #8 from the average. 



Key - Rating Scale i I ^ 

.0 - Need for additional Support is critical or element does not exist. 

V - Large amount additional support needed. 

2 - Some additional support needed. 

3 - No additional support needed. 
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Part I 

A D M I H I S T R A T I 0 N 



Administrative commUmenl and leadership are essential to^the development and continued operation 
^"'i" 19/ '3 quality career education program. 



ELEMENT 



STRUCTURE AMD PRQCESS 

A. Administrators should be aware of the unique 
elements of career education programs. The ' 
utilization of these elements depends on ^ 
effective communication, leadership,* planning, 
implementation and evaluation by administra- 
tors, teachers, the community and"-the"Oregon 
Department of Education. 

Assessment Criteria 

1. The board and administrators have endorsed 
in writing the career education program at 
the levels being,^ssessed. (Awareness,! 
Explorat^'on, Preparation) 

2. Administrators utilize advice and recommen- 
dations of advisory committees. 

3. Administrators use the long-range pfln^' 
when determining the^"^priori t-iefcf-or-deve^lop- 

\ ing the career education programs. 

4. Administ ators use the long-range plan to 
finance tRi^career education program. 

5. Administration includes staff ui£ut v/h en 
decisions must be made regardi ng "programs. 



ASSESSMENT 



1 



0 12 3 



0 12 3 

0 12 3 

0 12 3 

0 12 3 



COMMENT 



" ■ • i -ELEMENT 


ASSESSMENT 


COMMENT 


6., 


A person at the district level has been 
identified and given the time, responsibility 
and budget to coordinate the program. 


0 12 3 






7. 


The district career education coordinator has 
a written job description'wRl'ch includes 
defined authority. 


0 12 3 






8. 


Staff competencies for implementing career 
education into the total curriculum have 
been identified in writing. * 


0 12 3 


- 




9. 


Oregon* Department of Education guidelines 
for recommended student- teacher ratios are 
taken into consideration when developing 
_ staff.. . 


- 0 1 2 3 


- 




10. 


A person at each school in the district has 
oeen given rne responsiui i i ty ror uuuruinatiny 
the prjogram. " : 


U 1 2 3 


• 






The building coordinator at each school 
has^ specified time to carry out assigned 
career responsibilities. 


U 1 2 3 






12. 


Coordination of the career education program 
is being done by the district and building 
coordinator. 


0 12 3 






Comprehensive Assessment for 
STRUCTUR/ AND PROCESS 


Total Value 

Avg. Value 


• 



ELEMENT 



PLANNING 

Planning is the process that allows career 
education pijograms to be implemented, upgraded 
and properly maintained^ It is an active 
effort to determine needs, set goals, identify 
resources, and establish implementation - 
procedures to meet the needs of the students, 
staff and community. , 

Assessment Criteria 

1. The district has developed a long-range 
plan for career education. 

2* The district board has adopted the long-range 
plan for career education. 

3* There are timelines for projected accomplish- 
ments. 



4. The long-range plan is revised annually. 

5. Formal strategies have been employed to 
determine student, staff and community needs 
related to career education programming. 

6. There is a written plan to identify biM'ngual 
students. 

7. Each school has developed a plan for career 
education, supporting the district long-range 
pi an. 



ASSESSMENT 



0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 



COMMENT 



2(i 



ELEMENT 


ASSESSMENT 

— ^ 


COMMENT 


8. Each school has devel oped' written guidelines 

for implementing its long-range plan. — 


■.P 1 2 3 




9. Joint planning occurs among all levels of „ 
careef^etJucation. 


0 12 3 




Comprehensive Assessment for 
PLANNING 


Total Value 

Avg. Value 





00 



23 
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ELEriENT 



FINANCING 

C. Financial resources are required to carry 

~- -out a qua! i-ty Gareer— educ-ation-program — 

^ consistent with the school *s philosophy and 
- objectives. 

Assessment Criteria 

!• The operating budget supports the identified 
career education priorities outlined in 
the district's long-range plan. 

?. The instructional staff assists the adminis- 
tration in deyel oping the career education 
— ^^==^budget. 

3. Advisory personnel are consulted in develop- 
ing the career education budget. 

r 

4. Personnel, facilities, supplies, equipment 
and supporting services are budgeted to 
carry out career education objectives. 

5. Resources are budgeted for extended contracts 
v.^^ere needed. 

6. Resources are budgeted for staff in-service. 

7. Resources are budgeted for curriculum develop- 
ment. 



2 J 



ASSESSMENT 



COMMENT 



0 12 3 

0 12 3 

0 12 3 

0 12 3 



0 12 3 

0 12 3 
0 12 3 



30 
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ELEMENT 


ASSESSMENT 


COMMENT 




i 


ft 


dents to on-site work locations. (Exploration 


0 12 3 


1 








and Hreparat-iofi) - -1 








r - I 


9, 


• 

The student is covered by adequate insurance 
while participating in work experiences 
related to career education. 


0 12 3 




: 




Comprehensive-Assessment for^ - 
FIMAMCING 


Total Value ' 

Av^. Value 


\ 

! \- 

• 




: o 




. 


J 
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■ ELEMENT 


^ ASSESSMENT 


COMMENT 




' FACILITIES AND EQUIPMENT 
D. . Many career education activities can be 






ro 

e 


— cuTTducted wtthout^special ized facilities or 
equipment. But where they are needed",- their 
availability and accessibility is of the 
. utmost importance. As students become more 

aware of their interests and aptitudes in 

relation tp potential careers, facilities, 
♦ equipment and other related- resources become 
essential to enhancing growth. 

Assessment Criteria 

1. Facilities and equipment necessary to implement 
career education programs have been identified. 

2. Existing facilities and equipment are adequate 
to c^rry out instruction objectives. 

3. Available facilities and equipment are 
being utili^zed to their potential. 

4. Additional facilities and equipment necessary 
to impl ement/'the planned career education 
programs ar^ budgeted. 

5. Facilit-ves and equipment available for 
"hands/on*' experiences are representative of 
those /used in the community. * 


0 12 3 
0 12 3 
0 12 3 
0 12 3 

« 

0 12 3 


0 

1 


V 

i 

! 
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EL£MENT 



6. facilities and equipmeat are maintained 
and routinely checked to insiire tha'^t safety 
f e q u n^Tff t-s-"'dr e=TO 1 7 7"*^ 

7J Advisory personnel are consulted on the 
selection of facilities and equipment, 

8. Specialists for the handicapped are consulted 
concerning access to- .these facilities. - 



Comprehensive Assessment for 
. FACILITIES AND EQUIPflENT 



ASSESSMEOT 


' ' < i ~. 
COHMEHT 




0 12 3 






0 12 3 . 

V 


„ 




' " 0 12 3 


1 




Total Value 

Avg. Value 


t 







3u " ; 



•I 

i 
i 



ELEMENT 



EVALUATION 

£• A career education program should have 

r^deftntte plan for evaluationv Evaluation 
should determine how well the program is 
meeting the needs of the individual student, 
the community and the world of work. 

Assessment Criteria 

!• There are written provisions for outside 
assessment anc evaluation. 

2. The students, staff and^advisory members 
are involved in evaluation. 

3* Instruments for evaluation are utilized. 

4. A written plan to evaluate the career educa- 
tion programs has been developed. 

5. There is evidence that the evaluation results 
are being util ized for improving the career 
education programs ^ 

6. Assessment and evaluation results are reviewed 
with administrators, staff, advisory committees 
and school board. 



7. 



A written plan exists to assess the career 
education competencies of teachers. 



ASSESSMENT 



COMMENT 



0 12 3 

0 12 3 

-0123 
0 12 3 

0 12 3 



0 12 5 



0 12 3 



ELEMENT 


AS't'SSMENT 


COMMENT 


- . 8. The plan to assess the career education 

- ---- -competencies of teachers, has been implemented.- . 


, 0 12 3 




Comprehensive Assessment for 
EVALUATION 


Total Value 

Avg. Value 





\ 



i 

\ 



'10 



I- w V- 



3 J 
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PERSONNEL 
Guide Sheet 



Qual 1 fications ' 

--Teacher competencies, <\ for Awareness are found in the Orpoon Pepartinent of Education guidelines, 
Implementing Career Av/cireness in the Elementary School (Salem, Oregon, 1975). 



Key - Rating Scale - ' 7" 

0 - Need for additional support is critical or element does not exist. 

1 - Large amount additional stjpport needed. 

2 - Some additional support needed. 

3 - No additional support needed. 
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Part II 
PERSONNEL 



The key element to a dynamic ongoing educational program is the staff. 





AootoorltN 1 


COMMENT 


QUALIFICATIONS 






A. The knowledge, ability and skill of the 

school's staff directly affect the quality of 
the education program. 






Assessment Criteria ' 






!• Staff 'members are certificated for their 
area of responsibility. 


0 12 3- 




2. Staff member,^ .ileniiSsTra.te identified teacher 
I competencies in career education programs. 
(See page 24) 


0 12 3 




3. St'iff members use individualized methods 
of instruction. 


0 12 3 




i 4. Staff Ripi^bers have identified student outcomes 
i for their program level. 


0 12 3 


1 


5. Staff members have included career education 
in their curriculum. 


0 12 3 




6. Staff members have been trained in career 
guidance competencies. 


0 12 3 











4a 




ELEMENT 


9 

ASSESSMENT 


COMMENT 


?• Staff members have been "trained to eliminate 
sex- role stereotyping. 


0 12 3 




Comprehensive Assessment of 
QUALIFICATIONS' 

• 


Total Value 

Avg. Value 

1 , 


i <■ r — 



ro 

00 



4 J 



ERIC 



4x1 



if,, 'J 










,> 


"1 ' 1 






"t ' 














ELEMENT 


ASSESSMENT 


COMMENT' 


•* 




PROFESSIONAL DEVELOPMENT 


V 






/ 


, / B. Development requires that dehnUe provisions 
be made so that staff can keep pace with 
•changes in society and assume the resppn^ibil ity 
for professional growth. 




• 




— 


Assessment Criteria > ^ . : 










!• Professional development needs have been 
identified. 


0 12 3 






ro 


2. There are written guidelines for staff 
development. 

3. A professional development program is in 
operation to meet needed staff career educa- 
tion competencies. 


0 12? 
0 12 3' 






- 


4. Sufficient resources, including release 
time and finances, have been identified an^i 
made available to maintain career education 
competencies. 

5. Provisions have been made for consultant 
help in professional development. 

6. Each new teacher is provided orientation 
including review of school career goals, 
objectives and resources. 


0 12 3 

0 12 3 
0 12 3 


1 


1 

- 


- 


7. Staff are included in the planning and 

implementa^tion M -staff. deve^lojHimt.jacJti^yi ties 

47 


0 12 3 










' '" ' 48 





t 



U) 

o 



4^J 



ERiC 



ELEMENT 



8-. The staff has the opportunity for in-service 
training in career education. 

9. The staff hia-s-the-opportunity for in-service 
training to eliminate sex-role stereotyping. 

10. *' The staff has the opportunity for in-service 

^ training in meeting the needs of disadvantaged 
students. 

11. The staff ha's the opportunity for ln-§ervice 
training in meeting the needs of -handicapped 
students. 

12. The staff has the opportunity Tor in-service 
training of able and gifted studehts. 



13. 



The staff has the opportunity to improve 
their careeV guidance competencies through 



ASSESSMENT 



0 12 3 
0 12 3 
0 12 3 

0"r2 3" 

0 12 3 
0 12 3 



COMMENT 



4 





continuing in-service programs. 








14. Release time is provided the staff for 
planning and upgrading career education 
programs. 


0 12 3 


! 

i 


J 


15. Release time is utilized ^ the staff for 
pi a nning-^M .upgrading career education 
programs. 


0 12 3 






Comprehensive Assessment of 
PROFESSIONAL DEVELOPriENr 


Total Value 

Avg. Value 





SCHOOL AND COMMUNITY RELATIONS 

Guide Sheet 

--A district need not provide a separate committee for Career Awareness but :>hould utilize existing 
groups such as: District Career Education Committee, P. T,A, , -Advisory Committee, Staff Advisory 
tomr.iittee, or District Curriculum Committee, 

—Awareness program' should not be assessed in #10, 

--The chairperson, #11, should be an individual from the community, _ 



Key - Rating Scale 

0 - Need for additional support is critical or element does not exist, 
i'-- Large amount additional support needed, 

2 - Some additional support needed, 

3 - No additional support needed, 
! 
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Part III 

SCHOOL AND COMMUNITY RELATIONS 

Community resources should be utilized in providing direction for career education, 
also, serving as liaison between school and community. 



CO 




ADVISORY COMMITTEE 

A. Career education programs should reflect the 
needs of the occupational world and the 
community. Advisory committees can assist in 
planning and keeping programs current with 
the requirements of the world of work. 

Assessment Criteria 

1. An overall district career education advisory 
council is functioning. 

2. Advisory groups/committees are functioning 
for each educational level and specialized 
occupational area. (11-12) 

3. Coordination exists among the advisory com- 
mittees. 

4. Staff have been assigned to work with each 
advisory committee. 

5. Assigned staff regularly attend advisory 
committee meetings; 

6. Duties and responsibilities of advisory 
committies are outl ined in writing. 



0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 



COMMENT 



ERIC 



5.i 



5q 



ELEMENT 



"7"; — Dutte5~3a^"'Te'spDTTsttrrii Lies of ddvtsory " ' " 
commitLees as outlined are being followed . 

8. Advisory groups include broad community 
representation. 

9. Advisory groups include representation for 
the disadvantaged, handicapped, and able 
and gifted students. 

11)7 "RTpr'ese'ntation on the advisory groups reflects 
the career areas involved. 



to 



11. The chairperson of the advisory committee 
and responsible school individuals jointly 
plan meetings. 

12, The responsibilities, tasks and objectives 
of the advisory groups have been jointly 
developed by school personnel and advisory 
members. 



13. The advisory groups have developed long-range 
plans of action. 

14. Advisory group recommendations are considered, 
evaluated and reported to admi ni stators. 



Comprehensive Assessment of 
ADVISORY COMHITTEE 



0. 5;; 
ERLC 



ASSESSMEHT 


COMMENT 












0 12 3 






0 12 3 


- 




0 12 3 


4 




\j L c. 0 






\J I L. 0 






0 12 3 






0 12 3 






Total Value 

Avg. Value 





5u 



r. 



ELEMENT 



RESOURCES 



ASSESSMENT 



COMMENT 



CO 

cn 



B. P*, direct 'contact with people who relpresent 
the community, students can gain rea,listic 
impressions of careers for further investi- 
gation. 

Assessment Criteria 

1. The community is actively involved in the 
career education^ p^r^^ 



2. Community resource people are utilized in 

the classroom presentations. i 

1 

3. Careers representing a wide range ofj occu- 
pations are presented. j 

4. On-site resource people are utilized, for 
small -group student visits. 

5. Various individual on-site expl oratijons 
are util ized. 



CompreJ ensive Assessment of 
RESOURCES 



0 12 3 

0 12 3' 

0 12 3 

0 12 3 



I 0 12 3 



Total Value 
Avg. Value 



5 / 



ERIC 
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ELEMENT 


ASSESSMENT 


COMMENT 














t . — 


LUMMUNICAIIUNS 




• 




I' 


C. The career education program needs to provide 
for communication with the community it 
serves. 










Assessment Criteria 










1. Apian for informing the community about 
,_the career education„pr6.gVam.„ha5 been initiated. 


0 i 2 3 




- — 


-c, 

CO 

{ ^ 


2. A variety of methods and materials have 
been used to disseminate information about 
the program. 

3. The community is encouraged to utilize 
the educational facilities. 

4. Provisions are made tn exDress annreciation 
to the community for its continued support. 


0 12 3 
0 .1 2 3 


- 


> 




Comprehensive Assessment of 
COMMUNICATIONS 


Total Val ue 

Avg. Value 







ERIC 



V 



C U R R I-C'U L U M - A 



V A .R E N E S S 



Guide Sheet 



-When a question arises concerning assessment cr|iteria, refer to the Oregon Department of 
-EdoTdtion IiTiptemeirttTTTl^aT'eHr^^^^ In the lEt^mentarySctiGol (Salem, O^^egon, 197g7v^ 



CO 



I, 



riefer to 



-Trainijig stations, under the element student , rjefer to those places where students^ learn 
aboii^^^B^^aslcs. Example: Some students are provided an opportunity to answer the phone for 
the school secretary. To asses questions 5, 6 and 7, one would ask: Is there a plan or 
approach utilized to train all students in the sk-il-l in answering. phones and taking messages? 
Are students provided the training station? (ijn thf§ example, the office.) And, is the 
student provided supervision as well as an oppcirtunity to discuss work experience? This is 
only one example of many training stations .that could provide work experience within the 
elementary school. 



Key - Rating Scale 



0 - Need for additional support is critical for element does not exist* 

1 - Large amount additional support needed. 

2 »- Some additional support needed. * j 

3 - No additional support needed. 




61 



62 



Part IV 

, ' CURRICULUM - AWARENESS 

The Awareness curriculum must be sufficientl.y_broad_to^proylde^catieer- .and^eLf=.. 
understanding experiences for all students in relationship to their interests 
and abil i ties. 



ERIC 



ELEMENT 



- CAREER GUIDANCE 

. A. Career guidance services at this level 

assist students in becoming aware of a broad 
variety of careers. The specific function of 
■ guidance is" to"aTtiT^^^ in 
how to make choices. Stress is given to the 
development of attitudes regarding the worth 
and function of work in our society. 

Assessment Criteria 

1. The district has a written K-12 guidance 
program which defines counselor and teacher 
roles. 

2. The school board has adopted the K-12 guidance 
program. 

3. Guidance services are available to assist 

^.-^^students-in--isse-ssing^personaV-interests , 

aptitudes, and abilities in relation to 
pres,ent and future life roles. 

4. A planned approach has been implemented 
between the guidance and counseling staff and 
teachers in the study of occupations. 



,^,.,ASSESSMEMT 



0 12 3 

0 12 3 
0 12 3 




0 12 3 
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- - 


, — 




ELEMENT 

ft 


ASSESSMENT 


COMMENT 
















5. 


A plan has been written for elimination of 
sex- role stereo,typing. 




0 12 3- 












6. 


The plan for elimination of sex-role stereo- ^ 
tvoina has been imol emented. 




0 12 3 












7. 


A rc-ording system is used to monitor the 
progress of each student. 




0 1 23 










: 


8. 


All classroom teachers provide career guidance 
services to students as part of their instruc- 
tion program. 




0 12 3 










o 




Comprehensive Assessment of 
CAREER GUIDANCE 




Total Value _^ 
1 Avg. Value 

I 








.... 












Go 


Go 
<d 

ERLC 


0- ^ _ - 



















_ - ^ - ( 










^ ELEMENT 

1 


ASSESSMENT 


COMMENT 






OESI^^'; 






- 


I 


B. All instructional programs have a direct 
relation to careers. The curriculum design 
should have procedures outlined which allow 
students participation in school and com- 
munity learning activities* 










Assessment Criteria 










1 The district av/aroness program has a written « 
philosophy. 


0 12 3 







•-• 


2. 'Hie district awareness program has a written 


0 12 3 








^currixrutum pl-an with measurable student 
outcomes* 










3. A district policy and written guidelines 
for utilization of the work environment as a 
part of instruction has been developed. 


1 0 12 3- 

1 

1 


1 






4. Time is provided teachers for planning 

and upgrading the career awareness programs. 


! 0 12 3 


I 

I 






Comprehensive Assessment o^" 
DESIGN 


Total Value 

1 Avg. Value 


1 : 


ERLC 














- 



ELEMENT 



INSTRUCT40NAL PROCESS 



C. All instruction programs can assist "sTtiKterrts^" 
in becoming more aware of careers. These 
concepts should be introduced at the appropri- 
ate time and place with respect to the course 
of study* 

Assessment Criteria 



1. Community resources are utilized in instruc- 
tion. 



ro 



2. District curriculum guides serve as a basis 
for program articulation. 

3. Specific areas are taught through an inter- 
disciplinary approach. 

4. Bilingual programs include career 
education concepts. (Omit if no bilingual 

J students have been identified.) 

5. Career education concepts are developed 
through variety of classroom, laboratory and 
community experiences. 

6. Student outcomes have been identified and are 
being used to improve the total education 
effort. 



ERLC 



ASSESSMENT 



COMMENT 



0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 



ELEMENT 


ASSESSMENT 


COMMENT 


7. Staff members have integrated career education 
into their instructional program. 

8. Careers are presented devoid of sex- role 
ste reo typing. 


0 1 '2 3 
0 12 3 


1 

: 

1 


Comprehensive Assessment of 
INSTRUCTIONAL PROCESS 


Total Value j' 

Avg. Value j 

1 

1 . 



ELEMENT 



STUDENT 

During the process of becoming aware of 
careers, it is essential that all students 
be encouraged~to— Tearh"more~^bout them- 
selves and their potential careers. A 
comprehensive instruction program will 
provide classroom and on-site experiences. 

Assessment Criteria 

1. Experiences are provided that represent 
a cross-section of the school and community 

. 2. Students are allowed to observe *and inter- 
act with workers in a variety of work 
settings. 

3. Students are provided the opportunity to 
identify their aptitudes and interests 
relating to work. 

4. Students are provided the opportunity to 
express their seVf-awareness-asJt- relates 
to career development or occupational 
interest. 

5. Training plans are drawn up for each train- 
ing station to introduce work experience. 
(See page 33) 

6. Training stations are utilized as a part of 
the instruction program. 



ASSESSMENT 


COMMENT 




• 

^ 


0 12 3 




0 12 3 




0 12 3 




0 12 3 





! 



0 12 3 
0 12 3 



' ' " ELEMENT 


ASSESSMENT 


COMMENT 


7. Adequate coordination and supervision are 
provided for work experience. 

8. All students are given opportunities to 
explore broad career areas, based on their 
interests, abilities and aptitudes. 


0 12 3 

0 

0 12 3 




Comprehensive Assessment of 
STUDENT 


Total Value 

Avg. Value 





ERIC 



/ 0 























CU'RRtCULUM -EXPLORATION 

— 1 

Guide Sheet ~ 








i 




This section compares the existing school /district program with the comprehensive 
career exploration model suggested by the Department of Education as detailed in the 
Career Exploration Guidelines,* 






t 

% 

i 


- 


If differences arise concerning specific tentiihology found in this* section, consult 
the Glossary, page 10; the Career Exploration Guidelines, or detennine 
by concensus the definition, to be used. 






J> 1 1 


I 


Key 


- Rating Scale 












-0 


- Need for additional support is critlical or element does not exist. 












' 1 


- Large amount additional support needed. 








\ 




2 


- Some additional support needed. 








\ 

— , 




3 


No additional support needed. 
























































*Guidelines for Implemer ing Career Exploration in* the Early Secondary School Years. 










Sal«n 


, Oregon: the Department of Education; prepublication draft, 1975, 
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Part IV 

CURRICULUM - EXPLORATION 



The curriculum must be sufficiently broad to^ provide exploratory experiences for 
all students. Students must receive meaningful experiences in keeping with their 
interests and aptitudes at each grade level. 



ELEMENT 



CAREER GUIDANCE AND COUNSELING 

A. At no stage of career development is guid- 
ance more needed. Students need assistance 
in understanding themselves and the career 
selection process as they make tentative 
occupational decisions. 

Assessment Criteria 

1. A written long-range guidance plan exists 
for the exploration level, which defines 
counselor and teacher roles. 

2. The written long-range guidance plan has 
bee n-~.i m piem e n t e d . 



3. The long-range guidance plan has school 
board approval . 

4. Experiences are provided for all students 
to discover and understand their occupa- 
tional interest and aptitudes. 

5. Instruction is given in the career deciblon- 
making pracess. 



ASSESSMENT 



0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 



COMMENT 



7J 

















ELEMENT 


ASSESSMENT 


COMMENT 




'6. 


Opportunity is provided the students to 
apply the career decision-making process. 


0 12 3 






7. 


A plan for elimination of sex-role stereo- 
typing has been written. 


0 12 3 






8. 


The plan for elimination of sex- role stereo- 
typing has been implemented. 


0 12 3 






9. 


Teachers and counseling staff assist all 
students in plann^^^g their occupational 
preparation program. 


0 12 3 

1 
1 




cn 
o 


10. 


Personal folders are utilized to monitor 
the progress of each student* s career develop- 
ment. 


0 12 3 






11. 


Records of the students' personal folders 
are utilized in helping students in career 
explorations. 


0 12 3 


i 

i , 




Comprehensive Assessment of 
GUIDANCE AMD COUNSELING 


Total Val ue 

Avq. Value 


1 



Si- 



DESIGN 

I 

B* To provide a comprehens^ive career explora- 
tion program, a' variety of experiences 
must be available to stjudents. 

Assessment Criteria | 

!• Experiences are available to all students 
that provide a basic kpowledge of econoinic 
principles as they affject v/ork and living. 

Orientation and exploration of the clustering 
process and available clusters Is part 
of the instructional process, 

3. There is a program to foster sel f-understanding 
of occupational interests and aptitudes, 

4. Provision is made for on-site exploration 
experiences. 

5. Each instructional area has a written course 
of study with measurable expected stuuent 

comp etencies. ^ _ ^ 



6. There is adequate supervision provided for 
the students while on work experiences. 



5J 



ASSESSMENT 



0 12 3 



0 12 3 



0 12 3 
0 12 3 



COMMENT 



0 12 3 



0 12 3 



ELEMENT 


ASSESSMENT 


COMMENT 


?• The district has a planned curriculum where- 
in the exploratory program supports the 
awareness program and leads into the career 
preparation program* 


0 12 3 




Comprehensive Assessment of 
DESIGN 


Total Value 
Avg. Value 





<J1 
ro 



ERIC 



ELEflEMT 



INSTRUCTIONAL PROCESS 

C. All instructional programs have a direct 
relation to career exploration. Some by 
nature of their subject matter conduct 
more explorations than others, but all 
must be involved to varying degrees. 

Assessment Criteria 

1. Instruction in why and where people work 
is an integral part of the instructional 
program. 

2* Instruction in self-understanding is found 
in curricular offerings, 

3. Instruction is given to help students Tel ate 
occupations to involvement with data, people 
and things. 

4. The career decision-making process is a 
part of the instruction program. 

5. Instruction is planned t o el imin ate sex- rol e 
stereotymngr ' 



ASSESSMENT 



COMMENT 



0 12 3 
0 12 3 

0 12 3 I 

1 

0 12 3 
0 12 3 



ELEMENT 



'4^ 



Cluster orientation and exploration instruc- 
tion is conducted through the following 
subject areas: 

6. --Industrial Arts 

7. --Home Economics 

8. --Business Education 

9. --Social Studies 

10. --Science/Heal th 

11. --Agriculture 

On-site observations and/or expl oratory 

work experience/pl acement is conducted 
through the following subject areas: 



12. --Industrial Arts 

13. --Home Economics 

14. --Business Education 

15. --Social Studies 

16. --Science/Heal th 

17. --Agriculture 

Classroom concepts are relatedto occu- 

Rational appl icatiojis through the following. 

subj-eet-^ma-tter— dpea-s-i^ — — — 



8;i 



18. — Mathematics 

19. --Language Arts 

20. --Art 

21. --Music 

22. --Physical Education 

23. --Science 
?4. —Other 



FRir 




ASSESSMENT 



COMMENT 



0 


1 


2 


3 


0 


1 


2 


3 


0" 


1 


2 


3 


0 


1 


? 


3 


0 


1 


2 


3 


0 


1 


c 


3 



0 


1 


2 


3 


0 


1 


2 


3 


0 


1 


2 


3 


0 


1 


2 


3 


0 


1 


2 


3 


0 


1 


2 


3 



0 


1 


2 


3 


0 


1 


2 


3 


0 


1 


2 


3 


0 


1 


2 


3 


0 


1 


2 


3 


0 


1 


2 


3 


0 


1 


2 


3 



ELEMENT 



ASSESSj'lENT 



COMf€NT 



25. 

26. 
27. 

28. 
29. 

30. 



On-site work observation/exploration expe- 
rie nces are available to all students in 
every class. 

Community resources are being uti'^ized in 
cTassroom instruction. 

Career concepts are developed through a 
variety of classroom laboratory and com- 
munity experiences. 

District curriculum guides are utilized 
as di basis for program articulation. 

Special consideration to explore a wide 
variety of careers is made for disadvantaged 
students. 

Special consideration to explore a wide 
variety of careers is made for handicapped 
students. 

Special consideration to explore a wide 
variety of careers is made for able and 
gifted students. 



-4M44ngua4--i)f^G§H^m^i'n€4Hi<i^«r-ee-r-^du€^ on-r- 
(Omit if no bilingual students have been 
identified.) 



Comprehensive Assesssment of 
INSTRUCTIONAL PROCESS 



0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 



-0-1-2-^ 



Total Value 
Avg. Value 



ERiC 
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I 

i 



ELEMENT 



STUDENT PARTICIPATION 

I 

D. At this stage of career development, it 
is essential that all students be allowed 
and encouraged to explore individual aptitudes 
in areas of occupational interests. To be 
most effective both classroom and on-site 
experiences should be included. 

Assessment Criteria' 



All students are participating in some 
planned phase of career exploration, 

1. Grade level 7 

2, Grade' level 8 
J, Grade level 9 
4, Grade level 10 



Instruction programs afford each student 
the opportunity to understand self in rela- 
tion to present and future work. 

Students experience work observation/ 
-exf'Wr-a-tri^n-aG-t4'V-U4-e^-4-n--th^ 



Students explore occupations at all lovels 
of the career ladder. 



ERIC 



ASSESSMENT 



COMMENT 



0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 1 2 3 



..0._.L.2-3. 



0 12 3 



ELEMENT 



8. Students explore careers in small groups. 

9. Students explore ca»^eers individually. 

Comprehensive Assessment of 
STUDENt PARTICIPATION 

I 



' COMMENT 



ASSESSMENT 



0 12 3 
0 12 3 



Total Value 
Avg. Value 



CURRICULUM - PREPARATION 



Guide Sheet 



The career preparation curriculum section has been designed to assess elements of a model program 
for all instruction areas. Assessment team members should avoid assessing only the vocational 
portion of the preparation curriculum; to do so would assign an inappropriate ranking to the total 
program. 



Key - Rating Scale 



0 



Need for additional support is critical or ejement does not exist. 



I 



Large amount additional support needed. 



2 



Some adaittbnal support needed. 



3 



No additional support needed. 
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Part IV 

CURRICULUM-PREPARATION 

The curriculum must, be sufficiently broad to provide a wide vaijiety of experiences for all students 
" within _theic level s of interes-t. ' • " *• 



EL'EMENT 



ASSESSMENT 



COMMENT 



CAREER GUIDANeE 



ERJC 



A* The career guidance program should assist 
each student to satisfactorily complete 
career development tasks, the purpose of 
these developmental tasks is to help the 
student to mature in self-understanding, 
sel f-responsibil i ty, decision-making and 
attainment of the attitudes and skills 
required for productive citizenship. 

f 

Assessment CrHeria 

1. The district has a written career guidance 
plan which has been approved by the adminis- 
tration. 

2. The district has assigned career guidance 
responsibilities to th.e counseling staff. 

3. Each school has a written career guidance 
program defining counselor and teacher 
roles, which is compatible with the dis- 
trict plan. 

4. The written guidance plan provides for 
elimination of sex-role stereotyping. 
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0 12 3 

0 12 3 
0 12 3 



0 12 3 



J 



ELEMENT 



lOi 



5. Each school has implemented its career 
guidance program. 

6. Classroom teachers^ prp.vfde cav^eer guidance 
activities for students -as a part of their 
instruction program, 

7. Counselors are given time to assist class- 
room teache rs in providing care er guidance, 

8* A career guidance system is designed to 
provide for all students, 

9, A recording system monitors each student's 



guidance plan. 

10, Regular follow-up is made of all students 
who have been enrolled in the career cluster 
programs, 

11, Regular follow-up is made of all students 
terminating prior to completion, 

12, Regular follow-up is niade of all students 
to learn if their training met the needs of 
the job for which they were employed. 



Comprehensive Assessment of 
CAREER GUIDANCE 



ERLC 



ASSESSi^lERT 



C0Mf4ENT 



1 ' 



0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 

^: 0 1 2 3 



0 12 3 



Total Value 
Avg. Value 



J 





< 

r 











, ELEMENT 


ASSESSMENT ' 


COMMENT 






" DESIGN . 








\ ' ^ 

\ 


B./ All instructional programs have a direct 
relation to career education • -The cur- 
riculum design should have procedures out- 
lined to allow students to participate 
in 'school and community learning activities. 

Assessment Criteria 

* IV The procedures-fBr^granting career educa- 
tion credit upon completion of a course 
are clearly outlined in the course plan'. 


;. 


l 

* 




> 


0 12 3 

• 














2. Each cluster program has a written course 
/ ' of study with measurable student competencies. 


0 12 3 








3. Procedures are clearly outlined for record- 
ing the career development credit, compe- 
tencies, and attendance required for gradua- 
tion. " ^ ^ ' 

Cluster programs meet the follov/ing state 
requirements for reimbursement: 


0 12 3 

i 


r 








H. vocationally L trr CI i 1 cU |i iib ti UL tUi « 

5. Curriculum based on man'power and 


0 12 3 
0 12 3 




1 
i 




student needs. - 




'-.Si . 




- en \n 


lOJ . 






1 



ELEMENT 



9. 



10. 



G-w ..Approved time block including class7 
room and laboratory instructional and 
supervised work experiences. 

7. Functioning occupational advisory committee < 

8. The vocational educ§tiog instruction 
program is based upon key occupations 
and task analyses. 

Instruction in eacTi cluster is based i;pon 
common elements identified in the cluster 
guide. 

At: least 50 percent of the 11th and 12th 
grade students are enrolled in cluster 
programs. 



li; Minimum competencies have been identified 
for all career education programs. 



12. 



13. 



14. 



Each -instructional area has a written 
course of study with measurable student 
competencies; 

A district policy with written guidelines 
is being implemented by all personnel 
involved with work experience. 

The long-range career education plan in- 
cludes supervised work experiences as a 
major component. 
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ASSESSMENT 



COHfCNT 



0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 



0 12 3 



ELEMENT 



15, Release time is provided for coordina- 
tion and supervision of students while 
•on supervised work experience, 

16. Training agreements are utilized for each 
training station. 



17. There is a procedure to recognize train- 
ing station sponsors who have cooperated 
in^the work experience programs. 

18. Appropriate youth organizations are an 
M'ntegral part of cluster programs. 

19. Time^ and finances are available for teacher- 
advisors of youth organizations. 

20. Time ar.j finances are available for teacher- 
advisors to supervise classroom-rel ated 
projects. 

21. Provision has been made for students not 
enrolled in cluster programs to meet their 
career development competencies in ^ variety 
of di f ferent ways. 

22. Specific areas in the curriculum have been 
identified that can be taught using an 
interdisciplinary approach. 

23. The preparation curriculum correlates with 
the career exploration curriculum of feeder 
school (s). 



ASSESSMENT 



COMMENT 



0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 





ELEMENT 


mSSESSMEMT 


COMMENT 


24; The preparation curriculum correlates with 

local post-secondarV curriculm offerings, 

1 


0 12 3 




Comprehf^n<;ivf^ A<;<;p<;kmpnt nf 


-Ttyt6rt— Va-hje 






UtSlGN \ 


Avg. Value 





0\ 
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ELEMEMT 



INSTRUCTIONAL PROCESS 



C- 



The curriculum should incorporate appropriate 
knowledge and skills to allovy each student to 
-^evek)p-€^f^€^f=-4fvte r ests-and-a b i 1 i t i e s « — tt — 



should also reflect business and industry to 
allow each student to develop employable 
skills. 



Assessment Criteria 

1. Community resources' are utilized in the 
instruction program* 

^^-Z. QcciipjaLtiojiaI_ii)iiruc.tion is integrated 

with supportive courses to provide a blend 
of learning experiences. 

3* The school administration and teaching 

staff implement the interdisciplinary approach ^ 
in the school { s) . 



4. Instruction is adapted to varying levels 
of student abilities. 

5. Bilingual programs include career education 
concepts. (Omit if nc bilingual students 
have been identified.) 

6. Learning experiences are provided that 
represent a current cross-section of the 
world of work. 



ERLC 



Hi 



ASSESSMENT 



0 12 3 

0 12 3 

0 12 3 

0 12 3 

0 12 3 

— i 

0 12 3 



COMMENT 



"1 



11./. 
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ELEMENT* 



7. Classroom activities allow for maximum 
student participation. 



13: 



14. 



15. 



Career education concepts are developed 
through a variety of classroom, laboratory 
and community experiences. 

Instru(ition is planned to eliminate sex- 
role stereotyping. 

Special consideration in the instruction 
process is made which allows each student 
to develop career interests and abilities 
by: . 



10. --Disadvantaged students 
11- --Handicapped students 
12. --Able and gifted students 

A student evaluation process measures 
students* achievement tov/ard written curricu- 
lum objectives. 

Alternative programs are available to 
students not enrolled in vocational programs 
to meet their career competencies for high 
school graduation. 

District curriculum guides are utilized 
for program articulation. 



Comprehensive Assessment of 
INSTRUCTIONAL PROCESS 



ASSESSMENT 



0 12 3 



0 1-2-3-- 



0 12 3 



0 12 3 
0 12 3 
0 12 3 



0 12 3 



0 12 3 



0-1 2 3 



Total Value 
Avg. Value 



COMMENT 



4 



I n 



V 





■ELEMENT " ~ 


ASSESSMENT 


COMMENT 






STUDENT — 






1 

■ 




0. At this stage of career development, it . 

"IS essential tpat a 1 1 -stuoents receiv^-^ 

— ppa*paiiation-4o4=--empl.oym€irt-^ 










for continued education In ths-ir areas of ^ 
' interes.$. To be most effectiv^:,^ both class-* 
room and on-site, experiences 'mus^t be included. 










Mbpcbblilcn t Ui 1 tei la 




1 






1. Competency -levels for each student have been 
identified and are integrated in the instruc- 
xionai program. 


0 12 3 

> 




"-3 




2. Provision is made for students to move 
I from_one level of competency to another at 


0 12 3' 








their own rate. 










o# instruction programs ai low eacn stuoent 
to understand the sblf in relation to work. 

4. instructional programs expose stUQents 
to work common to the community. 


0 12 3 1 
0 12 3 




— - - 





5. Instructional programs expose students 
to a broad range of occupations. 


0 12 3 








6. Students observe workers and the work 
process. 


0 12 3 


c 

J.X o 
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1 t , 









ELEflEMT 



7. Students experience the work environment. 

8. Students obtalrLentry^level sk4-1-ls in their 
^ — — cbo^aiM;a-*^ee&--f4-a.V4^-s.)-. 



9. Training stations are utilized in relation- 
ship to students' tentative Career choices. 



Comprehensive Assessment of 
STUDENT RARXICIEATION 



ASSESSMENT 



0 12 3 
0 12 3 



0..L..? 3 



Total Value ^ 
Avg, Valu^ \_ 



COMMENT / 



o 



ii 
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PART V - PROFILE SHEET 



PART I 
ADMINISTRATION 



P-AR-T-I-i- 



i 



PART III 
i=SGn09I^ANB- 



/ 




/ PERSON NEL dOMMUNlTY RELATION/' 



-PART— IV 



N / 



1 



■ #1 / i 





No additional 
support needed 



Some additional 
support needed 



Large amount of 
additional support 
needed 



-eed is critical 
for additional 
support 



Inside Team 
Outside Team 



PART V - PROFILE SHEET 




PART I 
ADMINISTRATION 



, PART III 

, PART II / SCHOOL AND PART IV 

/PERSONNEL COMMU>JITY REUTION/ CURRICULUM 



/ 



/ 



■ r~T-r 

'J ' 



I 



7 



^ 2 



S SSI I 



D 





i 

Co 



No additional 
support needed 



Some additional 
support needed 



Large amount of 
additional support 
needed 



Need is critical 
for additional 
support 



Average 



m 12 i 



Inside Team 
Outside Team 
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PARrV - PROFILE SHEET 



PART I 
ADMINISTRATION 



i 




7 



PART II 
PERSONNEL 



Average 

ERJC 




/ PART III 
/ SCHpOL AND 
COMMUNITY relation/ 



PART IV 
CURRICULUM 



^ , ■ § / Co 




No additional 
support needed 



Some additional 
support needed 



—Large-amoun t—o f— 
additional support 
needed 



Need is critical 
for additional 
support 



Inside Team 
Outside Team 
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PART V — PROFILE-SHEET 



PART I 
ADMINISTRATION 



D 'E /a /B /a 'B c/a /b /c /d ) 




. _ . . . PART III / 
, PART II y SCHOOL AND ; PART IV 

/person nel C O>iMUNITY RELATION,/ CURRICULUM 




No additional 
support needed 



Some additional 
support needed 



Large amount of 
additional support 
needed- 



Need is critical 
for additional 
support 



Inside Team 
Outside Team 



12 0 



PART' V - PROFILE SHEET 



PART I 
ADMINISTRATION 

/ ^ 7 




/PAI 



/ PART III / 
. PART II / SCHOOL AND PART IV 

/PERSONNEL COMMUNITY RELATION/ CURRICULUM 

/ i=:=L-— — ■ ■ ^ 



f>-t L U-Am.'^ 



D E 

t ■ 






B 



• B 



G 

i 

C / A 




No additional 
support needed 



Some additional 
support needed 



Large amount of 
additional support 
needed 



Need is critical 
for additional 
support 



Average 
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Inside Team 
Outside Team 
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CAREER EDUCATION ASSESSMENT 



„Y.QUR VIEWS ARE IMPORTANT! After you reddand eAamine tlui pubhcdtion, picdsc forwdrd your comrueiUi lo the 
publicotions staff of the Oregon Department of Education. If you would rather talk by telephone, call us at 378 4776. 
Or. for your convenience, thi.is response form is provided. 

PLEASE RESPOND so thitt youi viewt, can be considered as we plan future pubtttations. Sunply cut out the form, fold 
and mail h back to us. We want to heir from you! - - 



Did you read^hrrpublication?" 

Corfipletcly 
More thgp half 

— Uess-than-half— ~ ^ < 

Just skimmed 

Does this publication fulfill its i^urpose as stated in the 
preface or introduction? 



Completely 
Partly 
Not at all 



Did you find this'publication useful in your work? 
Often 

Sometimes ~ 

Seldom 

Never 



Djd„V^i" ^^»id~Uiex^Qjitfii\JL:lo.liC:slal«d^clqar^ 
accurately? 

Always yes o 

In general, yes 

In general, no 

Always no 

: Other ^ 



Were the contents presented m a convenferit format? ' ^ 

Very easy to use 

Fairly easy 

Fairly difficult 

Very difficult " ' 

Other : 

Did you find this publication to be free of discrimination 
or biased content towards racial, ethnic culturar and 
religious groups, or in terms of sex stereotyping? 



Which section is most valuable?. 



What type of work do you do? 



Classroom teacher 

Consultant to classroom teachers 

School administrator 



Other. 



Would you recommend this publication to a ddlleague? 

Yes, without reservations 

Yes, with reservations 

No 

Other 



» Yes, without reservations 
_ Yes, with reservations 
-.^.No 

_ Other 



What IS your impression of the overall appearance of the 
publication (graphic art, style, type, etc.)? 

Excellent . 

Good 

Fair 

Poor 



When this puolication is revised, what changes would you like to see. made?, 



Additional comments (Attach a sheet if you wish. 
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Thanks! 



I 'Old here and seal 




I 



X 



BUSINESS REPLY MAIL 

PmJiT CLASS PinMIT HO. 1«S. «IC. no. W U. * n IAUK14. OWtOOH 



Publications Section 
Oregon Department of Education 
942 Lancaster Drive NE 
Salem, Oregon 97310 




Fold here and seal 
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INSTRUCTIONS FOR THE ASSESSMENT COORDINATOR 

A Supplement to 
Carer^r Eaucation ProQram Assessment 



Oregon Department of Education 
Salem, Oreqon 97310 
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/ 

INSTRUCTIONS FOR THE COOPnifiAJOR 



The coordinator of career educatipiji assessment is responsible for planning, 
orga nizing *and implementing procedures for those involved, usually both the 
insicle and the outside assessment teamsi 

^ ass4^t*-in coordinat"ing asse's^mear,^si5me "talks have been fdentTfied^ th^osVTo^ 
be compJete(J .before^ durinq and ef^er the assessment. As a further aid, a time- 
line is shown on page 6. . « 



Before the Assessment ' * 

• . ' * 

Upon request. for assessment, the coordinator should contact the district to 
schedule an orientation to assessment and the events to. take place, A suggested 
agenda may include a discussion of: 



. 1. District objectives. 

2. Use of inside and outside teams. 

3. Size of teams. 

4. Background" of team members. 

5. In-service- for teams. 

6. Materials needed (see ChecKlist of Required Materials). 

7. Meetings required to complete the process. 
..^-8* Interim and final reports. 

After the meeting, proceed with the following activities; 

1. Establish and confirm dates for the assessment. --"^ 

2. • Select members for inside and outside teams. 

3. Establish and confirm d.^tes, and conduct the orientation meeting! s) 
with the Jnside and o'jcside teams. 

The following tJnngs should be done: 

a. Review the reason for the assessment. 

b. Review the assessment process. (Fach team member should receive 

a copy of "The 'What and Why* of .areer Education Program Asssess- 
ment."* _ > ^ 

c. Review the Glossary of terms with special emphasis on definitions.** 
(These definitions shcMild not change^to meet the needs of the 
assessment teams.) - 

d. Assign the inside and outside teams to component tems^ « 

e. Suggest the format for preparing the profile sheets'aind writing 
the interim and final reports. 

f. Specify mat-erial that wilV be made available to the team._^ _ . 
Q. Identiify advisory and other lay support personnel. 

-'~ ' h. Train team members without previous assessment experience, 
i. Identify special concerns of the district and schools, 
j. Identify concerns of the assessment teams. 



^ Career Education Progran Assessment . Salem, Oregon: The Department of Educa- 
tion, 1977. Pages iii-x. 
**Ibid., page 10. 132 



4., establish and confirm dates for the orientation meetingls) with the 
district and/or school faculties. The following topics JhouIU be 
discussed: ' ^ ' 

a- Who requested the assessment. 

b. Why the assessment was requested. 

c. Vlhat- the assessment will provide the teacher, school, district-, 
and other support staff. 

I ,d._TJie_teacMr^s.mLe, In.JJie^a^ss^essm^^ (This may^varyj_smaller 

di str Tc ts"m ay Tn v 0*1 v e "al t stBiffr-^hite^^r ger xiistrixTts-may^choo s e 
to work- with a representative teacher.) 

e. Schedules prepared by the principal should be discussed and 
. copies made available. 

f. Questions from the faculty. 

g. Assessment covers the present level of career education program 
development, not the effectiveness of individual teachers. 

During the Assessment - ^ - 

If proper preparations have been made prior to the assessment, the coordiriBtor 
need only serve as liaison between the district and teams as well as among > 
the teams ' j» 

The coordinator should jiot become deeply involved as an assessment team member, 
this will limit availability to the teams. In small districts it is possible 
for the coordinator to do some assessment, BUT NOT IF THIS ACTIVITY WILL INTER- 
FERE WITH THE COORDINATOR'S ROLE. 

After the Assessment ^ 

After the assessment the coordinator should: 



1. Conduct a post-assessment meeting with the inside and outside teams 
and the district administration to discuss observations. 

2. Prepare a final report covering observations, exemplary practices 
§nd strengths of individual programs, and recommendations for career 
education program development. 

3. Submit the report to the school district and/or school within one 
week of the completion of the assessment with the recommendation 
that each member of the outside team also receive a copy. 

4. See that the inside team schedules a meeting with all staff involved 
in the assessment within one week of receiving the final assessment 
report. This meeting should include: c> 

a. Overall district profile. 

b. Developmental level profiles; i.e.. Awareness, Exploration, 
Preparation. 

c. Individual school profiles. 

d. Commended or exemplary practices. 

e. Strengths of individual programs. 

f. Recommendations for additional improvement and/or support. 

g. Concerns of teachers, counselors, administrators and other 
support staff. 

5. See that all notes, records and partial assessments are destroyed. 



ERIC 



CHECKLIST OF REQUIRED MATERIALS 

-In order to use the limited time available for the assessment, the following 
documents should be available to the assessment teams* Each' document should be 
clearly marked as to content: 

1. -Career -Education long-Bange Plans- for: 
a. Awareness 

b. Exploration 

c; PreparatlOQ^ 

2. Written endorsement of the career education programs foV: 
a. Awareness 

b» Exploration 

c\ Preparation 

3. A budget that identifies expenditures for career education at the three 
levels: 

Awareness 

^ b. Exploration 

' c. Preparation 

4. A written document defining the level of authority -for the career education 
coordinator: . 

a. Awareness 

b. Exploration 

c» Preparation 

5. Written staff competencies for implementing career education for: 
a. Awareness 

b. Exploration 

c. Preparation 

6. Written guidelines from each school for Implementing the district long- 
range plan: 

a» Av/areness 

b» Exploration 

c» Preparation J '^4 

'3 



■» 1 



7. Written guidelines for professional development: 

a. Awareness 

b. Exploration 

, . _ . ^ Preparation 



8. Written duties and responsibilities of advisory comaiittees: 
a* Awareness 

^ b. Exploration 

c. Preparation • — 

9. Written plans for replacement and/or maintenance of equipnent: 
a. Awareness ^ 

b. Exploration 

c. Preparation ' - 

10. List of teachers and their type of teaching certificate: 
a. Awareness 

b. Exploration 

c. Preparation 

11. ^ Written objectives and planned student outcomes for each course 

a. Awareness 

b. Exploration 

c. Preparation 

12* Advisory committee information: 

a. Names and occupations of advisory committee members 

b. Minutes of advisory committee meetings 
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- FOR -COORDINATOR'S USE 

TIMELINE SHEET 



TASK 


RESPONSIBILITY . 


DATE TO BE 
COMPLETED 


DATE 
COMPLETED 


COMMENTS 


1 


ountdLt aUlu 1 n 1 St r d 1 1 uii ot rGquGSt- 
ing district to set meeting for 
overview of the assessment process 
and procedure. 


"Coordinator 








2. 


Develop agenda for initial meeting 
with district administration. 


Coordinator 








3. 


Selection of team members. 

a. Inside 

b. Outside ( 1 f used) 


Coordinator 
and District 
" Administration 








. 4. 


Contact team members. 


Coordinator 




/ 


7 


5. 


In-service meeting with inside team. 


Coordinator 









6. 


Coordinate assessment with inside 
team. 


Coordi na tor 








7 


In-s2rvice meeting with outside 
team. 


Coordinator 








8. 


Coordinate the assessment with out- 
side team. 


Coordinator 




0 




9. 


Coordinate the final reporting to 
the district. 


Coordinator 






i 


10. 


Write thank you notes to team 
members. 


Coordinator 






' 1 

I 












r 
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